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Results and Discussion:
1. Views across the department:
• Whole-part-whole method.
• Sport Education in Combination with 

GCA.

2. Impact of teacher’s specialist sport:
• Netball, Football, Rugby, Volleyball 

and Powerlifting.
• Individual sports person had reduced 

TGfU/ GCA knowledge.
• RFU & FA = higher promotion, Netball 

= lower promotion. 

3. Accumulation of current knowledge:
• Different undergrads offer different 

focuses which affected knowledge. 
• Less education = reduced confidence.

4. Demonstration of knowledge and 
understanding:
• Small difference in female knowledge 

levels, not conclusive. 
• More teaching experience = more 

confidence to use TGfU/GCA.
• High confidence = use TGfU/GCA 

across curriculum. 

5. Suggestions for knowledge 
development:
• Knowledge sharing across the 

department to create a resources 
bank.

• Work with expect coaches.
• Lack of PE CPD, needs discussion.

Conclusion:
Impact of teachers 
specialist sport and 
undergrad education 
on TGfU/ GCA 
knowledge. 

More experience in 
games teaching 
improves confidence 
and confidence leads 
to using games 
across PE curriculum. 

Valuable yet simple 
resources used to 
boost knowledge can 
be working with your 
department. 

Introduction:
Teachers Thoughts and Feeling 
Surrounding TGfU/GCA:
• Reluctant (Rossi et al., 2007).
• Uncomfortable and nervous (Díaz-Cueto, 

Hernández-Álvarez & Castejón, 2010).

Support for Teachers Regarding the 
Implementation of TGfU/GCA:
• Limited PCK and small gender 

difference.
(Díaz-Cueto, Hernández-Álvarez & Castejón, 2010; 
Wang & Ha, 2012; Harvey & Pill, 2016; Jarrett & 
Light, 2019). 

• Knowledge sharing with others.
• Educational community.
• CPD.
(O’Leary, 2016; Miller et al., 2017; García-López, 
Gutiérrez, Sánchez-Mora & Harvey, 2019; Jarrett & 
Light, 2019).

Methodology:
Participants
7 qualified PE teachers. Aged between 
26-40. 4 male 3 female. 
Information Collection Questionnaire
Collected basic information used to 
inform interviews. 
Semi-Structured Interviews
10 pre-set questions used to guide the 
interviews with freedom to ask further 
probes. 
Thematic Data Analysis
Inductively suggested key areas. 

• Rigorous methods as they derived 
from previous research. 

• Trustworthiness could have been 
increased by triangulation of methods. 

Aims:
1. What ‘personal’ factors affect PE 

teacher TGfU/GCA knowledge and 
understanding?

2. Propose how knowledge levels across 
a PE department could be aligned?

Future Research:
.

•Several PE 
departments, and  
multiple research 
methods.

•Further investigate 
gender differences.

•Recommends PE-
CPD provision be 
scrutinised and 
improved.
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