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Session 1 (19th November):   Pedagogical principles of a learner-
oriented approach to teaching and assessment in GBAs: an 
introduction to scaffolding as a pedagogical resource

Session 2 (26th November): Learner-oriented Instructional and 
social scaffolding in GBAs

Session 3 (3rd December): Learner-oriented instructional 
appropriateness and creativity in GBAs

Session 4 (10th December):  Learner-oriented assessment in GBAs



Session 1:  

Pedagogical principles of a learner-oriented approach to teaching 
and assessment in GBAs: 

An introduction to scaffolding as a pedagogical resource

▪ Learner-oriented teaching and assessment in GBAs: pedagogical 
principles

▪ Scaffolding tools in GBAs: intentions, means, settings and strategies

A Learner-oriented framework for 
teaching and assessment in GBAs



1. The unique sporting, cultural, and 
social experience and skills of each 
learner are placed at the heart of the 
planning of children’s experience of 
learning sport and games

2. The teaching-learning process is to be 
‘oriented’ (driven) by learners 
themselves (as far as reasonably 
possible)

3. Aims at learners’ active participation 
in the teaching-learning processes 
that influence their individual sport 
development and that of their peers

Learners are to achieve the highest level of 
skilful participation in sport and games
through committed and active 
participation, not only in game-play but 
also in the decision-making and 
instructional and social processes that 
determine their sport development.

Learner-oriented Foundational Aims



Pedagogical toolkit

Provide sport educators with a comprehensive 

learner-oriented pedagogical toolkit designed to 

empower learners’ collaborative, independent, 

democratic, and augmented learning of sports 

and games individually or as part of persistent 

learning teams.

Learner-oriented Foundational Aims



Sport educators as facilitator

• Facilitate the highest multidimensional 
development: 

motor, cognitive, social, and affective
outcomes with learners’ highest active 
involvement in the construction of the 
learning experience

• Progressive/sustained transfer of decision-
making power to learners and their 
increasing ownership of the learning 
experience (learning how to learn and 
teach each other sport and games).

Learners as active constructors of learning experience

• Peer-assisted, peer-teaching and peer-assessment

• Extensive collaborative learning experiences (empowering 
learners as collective problem-solvers)

• Extensive discovery-learning activities (critical thinking, high 
cognitive engagement)

• Extensive activities that develop sound social awareness 
(inclusion, acceptance of difference, empathy), inclusive 
attitudes, and equity in learners’ participation in sport-
based activities.

Learner-oriented Foundational Aims
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Where do we base our proposal?



Where do we base our proposal?

Sport 
education

GBAs

TPSR

Cooperative 
learning

Rinks' 
Developmen
tal approach

Mastery 
climate 

approaches

▪ Peer-teaching and coaching

▪ Collaborative problem-solving

▪ Student-led activities (task design, assessment)

▪ Game-based tasks

▪ Social justice, equity and responsibility

▪ Instructional process and content development

▪ Self-referenced teaching and learning

Core pedagogies



So, what is new !?

An unrealistic, ‘simplistic’ notion that 
many processes emerge spontaneously 
from learner game participation and 
group-based learning 



So, what is new !?

How to promote equitable and social just interactions?

How to effectively/progressively transfer decision-making power to learners?

How to attend to learners’ individual needs?

How to help learners attend to their peer’s learning needs?

How to prepare learners for collaborative and peer-coaching duties?

How to progressively engage learners in peer-/self-assessment (for learning)?

It operationalizes internal SCAs pedagogies 
mistakenly taken for granted…



So, what is new !?Research/evidence-based



Physical Education



Physical Education Teacher Education



Coach education & Training theory and methodology & sports coaching



Sports coaching & Skill Acquisition



Long term learning & development in Sport
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So, what is new !?

Scaffolding: 
what is it?
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So, what is new !?

Scaffolding: 
what is it?

Instruction 
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So, what is scaffolding?

“Zone of proximal development” (ZPD) and “scaffolding”

(Vygotsky, 1978)

Sport educators operate in a “support zone” (ZPD) located 
between what a learner can already do independently (e.g., 
tactical skills, task presentation, peer-feedback, social 
connect) and what they cannot do independently but have 
potential to perform if given adequate support, implicit or 
explicit, from sport educators or a more experienced 
teammate.



So, what is scaffolding?
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So, what is scaffolding?

 

R
es

p
o

n
si

b
il

it
y

 i
n

cr
ea

se
 

 Invasion games Net games Striking/batting games 

F
a

d
in

g
 o

f 
ex

p
li

ci
t 

su
p

p
o

rt
 

Learner 

ability level 
Less explicit support 

3 

advanced 

Why did we score? how 
is our attacker getting 

free all the time?   

What’s happening when 

you serve down court? 
(usually scores when the 

ball drops in between zone 
5/6)!   

What’s happening when 
you’re batting to the third 

base?  (the infielders 
can’t cut the lead runner) 

2 

intermediate 

Someone is getting 
open on the left court 

lane (player 15). 

There is a gap between two 
players their (between zone 

5/6). Can you spot it?  

There is a gap between 

two infielders there 
(between zone 

second/third base). Can 
you spot it? 

1 

beginner 

 Pass to player 15, he’s 

wide open! 

Serve the ball dropping it 

between zone 5/6! 

Hit the ball to the left side 

of the field! 

 More explicit support 

e.g. the learners 
need to independently 
fill in missing 
information

Transfer of responsibility?!



Pedagogical dimensions?

Planning

goal-setting

content 
selection

game/task 
design

Acting

game/task 
presentation

content delivery

restating content

Assessing

on-the-spot FB

assessment

More explicit responsibility 
transfer…



Progressive transfer

Game 1 Game 1 +Game 2
Practice task

Game 2
Warm-up

Game 1 ++
Game 1 

+++

Session 1

Session 2

Teacher/coach led 
Task pres

Shared FB

Teacher/coach led 
Task pres

Shared FB

Student-led 
Task pres

Shared FB

Student-led 
Task pres

Student-led 
FB

Teacher/coach led 
Task pres

Shared FB

Shared
Task pres

Shared FB

Game 4
Practice task

Student-led 
Task pres

Student-led 
FB

Similar game conditions



“hey! that dribbling…”

For higher-skilled learners > suffice,  they can self-regulate and  adjust 
accordingly > opportunity to link bodily movement against outcome

For lower-skilled learners > useless, no background to self-regulate and  
adjust  > frustration

Contingency: fitting the scaffolding to the situation



“hey! that dribbling…”

For higher-skilled learners > suffice,  they can self-regulate and  adjust 
accordingly > opportunity to link bodily movement against outcome

For lower-skilled learners > useless, no background to self-regulate and  
adjust  > frustration

. mature scaffolding  > learners transfer from prior task 
and self-regulate >

. immature scaffolding  > too far out learners' current 
possibilities >

Contingency: fitting the scaffolding to the situation

Info on motor skill, deliberately no/low info on task 
organisation: 

Instruction economy

Re-instruction



Contingency: fitting the scaffolding to the situation

• The activity context: competition - practice

• Complexity and progression of sport content/Teaching-
learning process

• Learners’ (and teachers’/coaches’) previous 
knowledge, experience on that content: 
sport or teaching-learning process



Scaffolding

Intentions Recruiting and managing contingency and frustration

Structuring understanding

Managing degrees of freedom

Maintaining pedagogical direction

Means Demonstrating, explaining, instructing

Questioning, cueing, setting exploratory contexts 
(minimum info) 

Settings 
and 
operations

Guided practice

Pre/post session briefing

Guided task organisation

Guided task presentation

Group discussions



Scaffolding
:

Intentions

Structuring 
understanding: 

bridging content sets (transfer of learning) or providing explanatory 

structures that organize and justify the learning content
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Scaffolding
:

Intentions

Keeping the learner on target and maintaining their pursuit of a 

particular learning goal
Maintaining pedagogical 
direction:



Scaffolding
:

Intentions

Keeping the learner on target and maintaining their pursuit of a 

particular learning goal
Maintaining pedagogical 
direction:



Scaffolding
:

MEANS



Scaffolding
:

MEANS

Repeating Understanding,  creating, adapting

Reproduction

Modelling

Problem 
solving

Adaptability

Demonstration Explaining Instructing questioning Cueing Modifications

ImplicitExplicit



Scaffolding
:

MEANS

Demonstration Cueing

Cognitive, motor, affective
engagement



Scaffolding
:

Settings and operations

Settings 
and 
operations

Guided practice

Pre/post session briefing

Guided task organisation

Guided task presentation

Group discussions

...



- The SEducator provides a demonstration of the task to the whole class prior to the coaches establishing the 
tasks within their own teams.

Guided practice



- The teacher provides a demonstration of the task structure in a neutral court prior to coaches establishing 
the tasks within their own teams.

Guided task structure

Guided Task structure



- Engaging the student–coaches in game-play analysis for identification of emerging/patterns of tactical 
problems to gradually fade the teacher’s intervention.

Guided Observation



- Engaging the peer–coaches in the design of tactical solutions/tasks (Understanding of how game conditions 
affect tactical problems and skills used in the game).

Pre-lesson ‘coaching seminars’ 

Pre-lesson peer-coaching ‘seminar sessions’



- Assisting/modelling the student-coaches’ instruction through key cues (filling in gaps in their instruction; 
direction maintenance on sequences of instructional intervention).

Guided task presentation



Progressive transfer

Game 1 Game 1 +Game 2
Practice task

Session 1
Teacher/coach led 
Task pres

Shared FB

Teacher/coach led 
Task pres

Shared FB

Student-led 
Task pres

Shared FB

Guided
pratice

Guided
Observation

Guided Task 
presentation

Pre-lesson 
briefing



Thank you!

Obrigado!

Can I help?


