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5 Critical Components for
learning to teach and coach GBA

1. Tactical Concepts/Problems

2. Games Modifications

3. Using Questions and Reflection
4. Authentic Game Play and

Assessment
5. Lesson Planning
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5 Critical Components for
learning to teach and coach GBA

. Tactical Concepts/Problems
Games Modifications

Using Questions and Reflection
Authentic Game Play and

N H R S

Assessment
. Lesson Planning



Topic 5: Lesson Planning

1. Tactical
Concept/Problems

2. Games :
Modifications Authentic Gam®

Play and

3. Using Questions and Assessment

Reflection
4. Authentic Game Using Questions and
Play and Assessmen Reflection
=i

#lanning
Game Modifications
Tactical Concepts/Problems
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Outline

1. Basics of the Lesson
Planning and Structure In
GBA lessons

2. Play with Purpose

3. Lesson Plan Example (Field
Hockey)

4. Lesson Plan Example
(Soccer, Nonlinear Approach)

5. Questions
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Lesson Planning & Structure
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What does a GBA lesson look like?

cognize a GBA it if you saw it?
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GAME-BASED CONSENSUS STATEMENT

AT G F]ULS

Teaching Games for Bnderstanding

CONSENSUS STATEMENT

In order to promote terminological consistency among researchers and practitioners, we
suggest the use of

Game-Based Approach (GBA) to refer to the learner-centered
teaching and coaching practice in which the modified games
set the base and framework for developing thoughtful,
creative, intelligent, and skilful players.

We also encourage the use of Game-Based Approaches (GBAs) to refer to several well-
established approaches that follow a GBA like TGfU, Game Sense, Play Practice, Tactical
Games Model, Ballschool, Invasion Games Competence Model and other similar proposals.




LESSON STRUCTURE (Butler, 2014)

1. Start with modified games
2. Observe game play effectively

| 3. Emphasize play
i1 GAME

4. Use Q&A to connect this lesson with the last
‘ L

5. Play games that provide new challenges as well
(20 GAME (i) - - A
reinforcing learnin
AFPRECIATION PERFIHMANCE as FEINTo C g 'earning
LEARNER 6. Work in small groups
5 7. Ask effective questions
(X TACTIC AL {51 SKILI
AWARENESS 43 MAKING APPROPRIATE EXECUTION 8. Ask learners to suggest next stages
DECEIONS

9. Highlight good practice from individuals and
’ WHAT TO Do | | HOW TO oo teams

10. Conclude with competition between evenly
matched teams/players

1 Game or Game Formﬂ Play with Purpose

What to do?

TG T ULS
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Original TGfU Model

i

(2) Game ap-
preciation

I

(1) Game q

A

Learner

(6)

Performance

T

(3) Tactical
awareness

o

TG TULS
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(4) Making appropriate
decisions

(5) Skill exe-
cution

What to
do?

How to
do it?

]

(Bunker & Thorpe, 1982)



Original TGfU Model

l (1) Game +
a Learner at the center 2) Game ap- I o
g Th ew hv bEfU e t h e h oW preciation Performance
a The game as main l Learner T
teaching and learning (3) Tactical P ® Skillex.
con tEKt awareness decisinns cution

What to Huovw to |
— do?

do it?

(Bunker & Thorpe, 1982)

“The key aspect of the model lies in the design of well-structured (i.e., conditioned) games that require
students to make decisions to elevate their understanding of games (i.e., increase tactical awareness)”.

(Griffin & Butler, 2005)

TG T ULS
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Toaclmg Sport
_ Concepts and
P Skills

TG T ULS
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Tactlcal Game Model

Tactical goals and problems
Offense and scoring
Keeping possession

FEOETEBON 400 arack

Transition

Defense and preventing scoring
Detending space ' g

Detending the goal

Winning the ball

Starting and mﬂq blay
Beginning the game

3. Skill Selection &
How to do it?




Tactical Game Modl

Table 2.4 Levels of Game Complex = — _ o

If'f“ff’" goals and problems “"'"Hul:'ll'mdm
Ofiense and scoring :
Keeping possession hs' receive, foot }

When to pass .
FEOELEDON a0 JITacK l wn& mm !he I ‘

Lesson goal: based on the tactical learning we want to address and skills to solve
| it (Ej: keeping the ball in play by getting free)
SPORT [()UN‘[)A‘[J()NS,' GAME. The modified game leads the learner to focus on the goal of the session.

?I"' i Practice allows the learner to work the skill/solution in a more simplified way
pﬁgﬁn & Reflections increase understanding and connection between WHAT and HOW
Education
gt
.":lr;é.ml.hl"’fl W GAME 1
i e SR CENTRAL REFLECTION. From What? To How?

pracrce |

PRACTICE
. ' + Skill selection and How to do it
ELVISPE  Game 1 or more complex. Possible
1 Game UG’“‘EFm assessment
2 Taclical 2. Sl e 3 Fimal reflection |
do? | Howlodoit?

TG TULS
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Initial reflection; introduction with the aim of remembering what has been done and
learmed in other sessions (or known by other extracurricular means) and explaining the
objectives of the session

GAME 1: modified game designed to tactical solution emerge

TACTICAL AWARENESS or central reflection (WHAT TO DO): guided reflection on the
solution to the tactical problem posed in GAME 1

SKILL PRACTICE (HOW TO DO IT): practice carrying out corrective tasks when it is |
hecessary to work on some technical-tactical aspect that needs to be improved for the
correct resolution of the tactical problem raised In game 1

GAME 2: game 1 or a progression of it (number of players, rules, space, etc.)

Final reflection: reflection to establish and transfer the concepts learned [make explicit
connections with other student knowledge to facilitate transfer). It will serve as an
evaluation of learning and teaching

'~ Adtional lesson elements:
Introductory game: motivation and warm-up game with a focus on sklll
GAME 1: Adjustment phase: the teacher adjusts GAME 1 at the group level (team
balance and defense/attack difficulty) and individual level (use of facilitators and
handicaps)
GAME 2 Additional strategies to increase understandin
and practice, peer evaluation...

TG TULS
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: time-outs, freeze and rebuild

Apapesproc .
Enzefsr Deporte

Frardar ra e e
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Garcia-Lopez
& Gutiérrez,
2017



LESSON GOAL/S: describe the tactical learning which is reiated to a tactical groblem of
the category (What to do; Ej: penetrate the Start with modified games
O do it: pass & cut), and 1@ Situation o

Oregring in attacKing

. Observe game play effectively

. Emphasize play

4. Use Q&A to connect this lesson with th:last

5. Play games that provide new challenges as well
as reinforcing learning

6. Work in small groups

7. Ask effective questions

8. Ask learners to suggest next stages

9. Highlight good practice from individuals and
teams
10. Conclude with competition between evenly
matched teams/players

{ Butler, 2014 1
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LESSON PLANNING

Table 2.4 |

Tactical goals and problems

Offense and scoring
Keeping possession

P Nerrsarasaaaere AL AAA RALLCANL TN

Transition

Defense and preventing séofring‘
Defending space

Defending the goal

Winning the ball

Starting and restarhng
Beginning the game

end line
Restarting from v

T 61 U
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LESSON PLANNING

Table 2.8 : I..Qs-.. gf@,“c‘

D Y S—
!

- ‘e o e camplenity
Factical goals and peoblems ‘ Thee “;:“ T Level Level
: | Mheea AN fosraside manionn Siv-a-axde maxinn
Ofesse dnd scormg
b e nr Fina, receive, foctawark Pass, vomeg, luoswirk
Whas 1o pass su'w

Shodting, moving with e Shairg, Weving
ball it gy

When to dribbde and

ot and Skills in Soccer

Dvirmnee and preventing sconmg

Pissing—sher and long
Controt—dest. tigh. ches!

Shaceing. shisking, tuming
Y Fest-tme passng—give and g0

Py
Surting and restarting play Overlappng nn

i B g gl SCENARIOS Wion—amting, 1 1,

1 fronn the sideline aml

Depth—shielding
¢ boam violihions
g Clsarng the toll
wﬂhﬁl
dsmburon
Tecking—tlack, poke, 53¢e
Rastariing play
Throw-in—sttackng
and delending
and delardny)
Free ick—attacking
TG TULS 5
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Play with Purpose:
For Fundamental
Movement Skills
Teaching

A teaching guide for early
years and primary teachers
for physical education and

Play with Purpose ..
Game Sense to Sport Literacy

AR Shane Pill

Annchary anvd coschen e e

Play with Purpose
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2007 (Australia) Game Sense as Play with Purpose

Play with Purpose

Pla&\quireQ’Iay

L Pr;!tice J




Play with Purpose

y =) Inquire M)

L Practice J



Play with Purpose

Play -lnge m) Play




Play with Purpose

Back
to play

Play mp Inquire i) Play

L Pr;‘cztice J




Play with Purpose

Pla&quireQ’lay

&

L Practice

' Consolidate

Shane Pill
oy Lasrming 1



Play with Purpose

Plaﬁlquiregalay

4

Practice
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PE LESS0ON FLAN Teachers Hame: Insert
Date: Insert Topic: Insert

YWear Lewvel:

Inser

Learning Intentions: Performance Standards

As a result of actively engaging in this
lesson students will Insert performance standards

= Understand {Concepts):
Insert

= Kmow (Facts):
Insert

= Do [Be able to):

Insert
Safety Considerations: Consideration for Equipment requirements:
students with special Insert
neads or abilities:
Insert
Insert
Time: Introduction to Task (Rowufine matters/Siaferment of leaming Cutcome/Connection fto previous
- Min Insert tearming)
Insert
Time: Main leaming Taskis (Task DiagramsMey guestions Cueas)
- Min ocuflineProgressiondnstfructions
Insert | Insert Insert
Time: Conclusion to Tasks (Key ideas to be summarised /Homework! Formative/ Summative
- Min Insert assessment task)
Insert




TENNIS FOR
SECONDARY
SCHOOLS

CURRICULUM RESOURCE

/ tennis Acrrer W

SPORTING

§ yOT' V’ (}1

LESSON 1

TIME
1 hour

TACTICAL CONCEPT
Maintaining a rally

LEARNING INTENTION
By the end of this lesson students will:

KNOW

Forehand and backhand groundstrokes
Cross court and down the line direction
What a conslstent rally Is

Respectful behaviour

Perform forehand and backhand
groundstrokes In a rally

Demonstrate respect for other players
before, during and after thelr game

UNDERSTAND

The concepts that contribute to
malntaining a consistant rally using
groundstrokas

ASPECTS OF THE ACHIEVEMENT
STANDARDS

Demonstrate control and accuracy

when performing specialised movement
sequences and skills

Apply personal and soclal skills to establish
and maintain respectful relationships and
promote safety, fair play and Inclustvity

CONTENT DESCRIPTION

Practise, apply and transfer movement
concepts and strategies with and without
equipment (ACPMP082)

Practise and apply personal and soclial
skills when undertaking a range of roles In
physical activities (ACPMPOBE)

AREA
A large, safe, flat playing area with the
appropriate number of courts (6m X Tm)

for the number of students participating
EQUIPMENT

Mmum

1net (sm)  1blue tennis

per 2 palrs  ball per pair

ﬂ LN |

=

2racquets 2 drop down

par pair linas per palr




TENNIS FOR
SECONDARY
SCHOOLS

CURRICULUM RESOURCE

SPORTING

tennis ACHPF‘P\% chiool}

NOTES FOR THIS LESSON

Please review the following information as you guide studants through this lkesson’s games:

PRE-ASSESSMENT ACTIVITY -
‘MINUTE PAPER’

Prior to conducting the games, ask students
to write down all the knowledge, concepts,
Ideas and understanding they hawe about
the game of tennis. After producng their
‘minute paper’, Invite students to share thair
responses. The teacher may write these
responses on a whiteboard In the form of a
‘mind map® to discuss

FOCUS QUESTIONS

e How do you perform a forehand and
background groundstroke?

= Assume the ready position

= Perform a circular backswing, step
forward and swing with a low to
high action

= Contact the ball In front and to the
side of the body

e what direction can you hit a forehand
and backhand groundstroke to?

* Cross court
= Down the line
= Middle/cantra

a wWhy Is It Important to be able to
return the ball In different directions

during a rally?

* Placement Is a key principle of play
In tennis

= Creates space on the court to play
the next ball Into

= Balng able to direct the ball in
a cross court or down the line
direction allows you to mowe your
opponent around the court to gailn a
position of advantage

9 Why Is It Important to malntain
consistency during a rally?

= Maintaining consistency allows you
to plan your polnt and declde when
to attack and when to defend

= BaIng able to return the ball over
the mnet more conslstently than your
opponent Increases your chances of
winning the point

= Malntaining conslstency Is a tactic
that can be used to frustrate and
apply pressure to your opponent

AWARENESS TALK

In w=nnis, It 1s expected you treat your
opponent with respect. What would you
see and hear a player doing before the
match, during the match and when they
meet at the net at the conclusion of the
match that would Indicate respect for each
other? Why Is this Important?




GAME 1

COUNT DOWN

20 MINUTES

GAME 2

STRAIGHT LINES

20 MINUTES

INSTRUCTION

Students form pairs and are positionad
cross court opposite each other on either
side of the playing area with one tennis
ball. two racquets and two drop down lines

-

-

Drop down lines are positioned In the
middle on elther side of the court,
dividing the court Into two hahes

»

Student 1 commences the rally by
projecting the ball with a drop and hit
or neutral overarm serving action Cross
court to student 2

=

student 2 tracks the movement of the
ball, allowing It to bounce once before
returning the ball with a forehand or
backhand cross court to student 1

-

The rally continues with students
eratively returning the ball alming
chieve as many rallies as possible

-

Students score one polnt for each bal
returned

-

Students alternate se nving after each polnt

-

The teacher Indicates an appropriate
amount of time or a number of points the
students are to achleve

-

Students must shake hands on completion
of the game and thank each other for the
match In a respectful manner

SCALED CHALLENGE POINT

¥ students play cooperatively with the
option of two bounces and trapping or
tapping the ball before returning

& students play competitively with the
option of two bounces and trapping or
tapping the ball before returning

# students play competitively starting the
polnt with a neutral overarm serving
action, using tiebreaker scoring or using

2 green ball

INSTRUCTION

Students form palrs and are positicned
opposite each other on elther side of the
playing area with one tennis ball, two
racquets and two drop down lines

-

-

Drop down lines are positioned In the
middle on elther side of the court,
dividing the court Into two hahes

»

Student 1 commences the rally by
projecting the ball with a drop and hit
or neutral overarm serving action cross
court to student 2

=

student 2 tracks the movement of the
ball, allowing It to bounce once before
returning the ball with a forehand or
backhand down the line to student 1

-

The rally continues with students
peratively returning the ball aiming
to achleve as many rallies as possible

-

Students score one polnt for each ball
returned

-

Students alternate se ring after each polnt

-

The teacher Indicates an appropriate
amount of time or a number of points the
students are to achleve

-

Students must shake hands on completion
of the game and thank each other for the
match In a respectful manner

-

Students are chalkenged to have the
courage to keep trying to play the game
even IF they are unsuccessful at first

SCALED CHALLENGE POINT

¥ students play cooperatively with the
option of two bounces and trapping
or tapping the ball before returning

& students play competitively with the
option of two bounces and trapping
or tapping the ball before returning

# students play competithely starting the
polnt with a neutral overarm serving
action, using tiebreaker scoring or using

2 grean Da

40 Tennls for Secondary SChools Playing the Gamsa

Years 7and g

eulnn
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GAME 3

MOVE IT ALL AROUND

20 MINUTES

INSTRUCTION SCALED CHALLENGE POINT

» Students form palrs and amre positioned ¥ students play cooperatively with the
Cross Court opposite each other on aither option of two bounces and trapping
side of the playing area with one t=nnls or tapping the ball before returning

ball, two racquets and two drop down lines ¥ students play compatitively with the

Drop down ings are positioned In the option of two bounces and trapping
middle on either side of the court, or tapping the ball before returning

-

dividing the court into two halves # students play competitively starting the

* Student 1 commences the rally by polnt with a neutral overarm serving
projecting the ball with a drop and hit action, using tiebreaker scoring or using
or neutral overarm serving action cross a green ball

court to student 2

student 2 tracks the movemeant of the
ball, allowing It to bounce once before
returning the ball with a forehand or
backhand cross court to student 1

-

-

The rally continues with students
cooperatively returning the ball aiming
to achlewe as many rallies as possible

-

Students must alternate hitting a
forehand and backhand during the rally

»

Students score one point for each bal
returned

=

Students alternate serving after each point

»

The teacher Indicates an appropriate
amount of ime or a number of points the
students are to acheve

=

Students must shake hands on completicn
of the game and thank each other for the
match In a respectful manner

42 Tennls for Secondary Schools Playing the Game - Years 7 and B

EXPLORE
4-3-2-1

reflect on today's lesson and respond to the statements below

4 things | learnt today ...

(5]

3 questions | have about what we did today ...

[&]

2 things | want to explore further ...

5]

1 thing that challenged me ...
{e.g. my thinking, preconceptions, ability and understanding)

anmnmg Tenints for Secondary Schools Playing the Game - Years7 and 8

“Teaching Games for Understanding
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Play with Purpose:
For Fundamental

Movement Skills
Teaching

A teaching guide for early
years and primary teachers
for physical education and
daily PE

Play with Purpose =
Game Sense to Sport Literacy

Attt g Shane Al

Shane Pill tmachers sl caschon i the
gt atos of o game AL
Appremh be gl loa ey

ACHPER,
ACHPER_ %"

Kindergarten to Grade 4 Grade 5 to Grade 10 eusnnes
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Lesson Plan Example

Field Hockey
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KEY LESSON STRUCTURE OF GBA (TGfU +TGM)

Game-based
warm up activities
— _

-

Cumulation
tactics and
skills/game 3

eudnne

Teaching Games for Understanding

Game
2/practice




Field hockey PE Lesson: (Malaysian school
curriculum for lower secondary school)

Learning Standard

# Able to justify when and where to use dribbling
skills or passing skills. [Cognitive]

# Able to execute execute dribbling skills of loose
dribble, close dribble and indian dribble in field
hockey game situations. [Psychomotor]

# Able to demostrate cooperation and responsible
while enggaging in the activities. [Afective]

TG TULS



A unit of field hockey Lesson plan

e Class: Form three Time: 8.00-9.00am
Topic: Attacking and defending strategy : dribbling in field hockey
« Learning Objectives

1. Cognitive: Students able to discuss and apply when to pass or dribble
during attacking and defending strategy in 3 vs. 3 and 4 vs.4 small sided
game play situations

2. Psychomotor: Students able to execute loose dribble, close dribble and
Indian ball technically sound at least two trial each in 3vs.3 and 4vs.4
small sided game play situations

3. Affective: Students able to cooperate, take responsibility while
engaging small sided game play situations

« Teaching Aids: Video, Picture with cues
« Evaluation of T &L.: (Group evaluations)

1. Psychomotor: Skills execution of three types of field hockey
dribbling:

2. Cognitive: Tactical decision-making whether to pass or dribble,
3. Affective: Cooperate and taking responsibility

TG TULS




Learning Teaching & Learning Organization Guided Discovery (Q A) & Discussion

development activities

Phase 1 1. Set induction OO XXAN XXXKXK Q: What is today’s learning topic?

Warming up 2. Dynamic warming ¥ v \ A: Three types of dribbling

activities up (roll and tap ball, Q: Why do dribble the ball

(10 min) stretching) | Lvsl lvsl Ivs | A: To control ball, outwit opponents and important
3. 1vs.1 game play lusl Jusl Ivsl for attacking and defending strategy

Phase 2 Small sided game 1 Ivs3 3vs3 3vs3 Q: How do you attack the opposition goalmouth?

Tactical Application when to A: By passing and dribbling

application in pass and when to 3vs3 3vs3 3ye3 Q: When to you pass and dribble the ball

small side dribble during A: When opponents around do the passing and

game 1 attacking, and when no opponents around, dribble the ball

(10 min) defending strategy

Phase 3 Skill drills of open, Q: How to execute open dribble: A: The ball is

Static and close  and Indian tapped ahead. Q: How to execute close dribble: A:

dynamic skill dribbles  individually The ball stays very close to the stick: How do you

drills and in pairs execute Indian dribble

(13 min) A: The ball is moved left and right by turning the

stick over the ball

Phase 4 Small sided game play Q: When do apply open, close and Indian dribble?

Skill 2. Application open, A: Open dribble: When a player has no opposition

application in close, Indian dribble close and to move quickly.

small sided skill  with proper A: Close dribble, when there are a lot of other

game play 2 technigue in 3 vs. 3 players around. A: Indian dribble, this is used to

(10 min) game play change direction and to elude opposition stick

Phase 5 Small sided game 3 of ot 1| oo [ 2mt Assessments (Psychomotor, cognitive and affective)

Cumulation 4ys 4, by groups using modified GPAI instruments

activity game VR | PV |

play 3 (7 min)

Phase 6 Static stretching Students fill in the assessment forms

Cooling down
& reflections
(7-10 min)

Reflections from
students, teacher

X X X E XX XXX Students
k3 b4

X O

Teacher

X

Summary and reflective discussion

eudnnc

Teaching Games for Understanding




GAME OBERVATION INSTRUMENT FOR HOCKEY (Adapted from GPAI)

AGE GROUP: .eieeees L E=E=11 4 Game: .
Date: .......... Evaluator: .
Scoring Key
5: Very effective performance
4: Effective performance (Usually)
3: Moderately effective performance (Sometimes)
2: Weak performance
1: Very weak performance (Never)
Components and Criteria
. Skill execution (open dribble, close dribble and Indian dribble).
Able to execute dribbles with proper technigue
. Decision making: Making right decision whether to pass or dribble using open, close or Indian dribble).
Key: DM: Decision Making SE: Skill Execution

i| e |

Name / SE DM
NMumber

Open Close Indian | pass | drib

el = R IR TS S

Adapted from GPAI with permission Mitchell et al. (2013)

eudnne .
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Afective Domain Assessment for Field hockey
Name of student or groupt e
(lass: v, EvAlUBERD NAMES wovssesssrsrs TEAM: ssrsre ODSETVALION CEEL surse
The purpose of this assessment is to keep track of hehaviors displayed by students learning tasks and game play.
Points
Positive hehavior identified 5 4 3 2 1 negative behavior identified
Acceptable hehaviors Unacceptable behaviors
Supports and encourages teammates lacks any show of support or
encouragement for teammates
Follows all call without argument Argues or hreaks rules regularly
Other Other
Total Total
Adapted with permission Mitchell et . (2013)

TG TULS
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Lesson Plan Example:

Soccer with Nonlinear Approach

Invasion Game
11th Grade
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Main Components of a GBA Lesson plan

 Name of the game
e Tactical problem
* Lesson focus (i.e., tactical focus)
* Learning Objectives (including tactical objective) aligned with Standards
 Teacher goals, Management plan, Equipment needs, & Resources
* Instructional and Activity Tasks: (transition plan between activities)
* Introduction
 Game 1: (Modifications, Teaching cues, Questions, & Organization
of tasks)
* Practice task:(Modifications, Teaching cues, Questions, &
Organization of tasks)
 Game 2:(Modifications, Teaching cues, Questions, & Organization
of tasks)
Assessment & Closure

TG TULS



Soccer Lesson Plan (11th Grade)

 Name of the game: Soccer
* Tactical problem: Maintaining Possession
* Lesson focus (i.e., tactical focus): Providing proper support
 Learning Objectives (including tactical objective) &
Standards
 Psychomotor: “Students will be able to move to the
open space where they can effectively receive a pass
from a teammate 70% of the playing time.” (52.H5.L1)
- Cognitive: “Students will be able to explain what
triangle support means 2 out of 3 times when it is
asked.” (S2.H5.L1)
- Affective: “Students will be able to include all
teammates in the group discussion.” (S4.H4.L1)
 Teacher goals, Management plan, Equipment needs, &

TG TULS



Instructional and
Activity Tasks

Modifications

Teaching Cues and

Organization of

Questions

Tasks

Introduction (time)

Transition (time)

Game 1: (time)

Transition (time)

Practice Task (time)

Transition (time)

Game 2 (time)

Transition (time)

Assessment &
Closure (time)

TG TULS
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Instructional and Activity Modifications Teaching Cues and Questions | Organizatio
Tasks n of Tasks

Introduction

Transition “when, where,

and how”

Game 1: (Keep away Question (Q): Diagram of

games) Time > make the grid bigger “What is the goal of this game? | the field

>3v3ordv4

> Obijective of the game
Is to keep the ball away
from the other team as
long as possible by
passing the ball among
teammate.

> 5 passes = 1 point

> Max of 3 touches

> Cold defense

> Possession change: 1)
intercept and 2) ball out

(easier) or smaller
(harder)

> Cold (arm’s length),
warm, and hot (live
defense) defense

> bigger (easier) or
smaller (harder) ball

Individual modifications:

> allow more than 3
touches
> cold vs warm vs hot

Expected Answer (EA):
“Keeping the ball”

Q: “What do you need to do in

order to maintain better

possession and play this game

successfully?”

EA:

“Moving to open space
(offensive support).”
“Talking to each other
(communication).”
“Controlling the ball and

setting

of the bounce defense passing the ball with accuracy
(skill execution).”

Freeze the Game 1, bring

everyone to one grid, and

ask Qs.

TG TULS
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Instructional and
Activity Tasks

Transition
Ask Questions.

“Those answers are all
important points to
keep the ball as a
team” “Today, let’s
focus on learning more
how to support your
teammate who has the
ball.”

TG TULS
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Modifications

While asking
guestions,
“‘demonstrate” some of
the open spaces using
the students in the
grid, so the visual
learners can see the
situation.

Teaching Cues and

uestions

“When you try to receive
the ball, yes, you try to
move to the open space.”
Q: “What is an open
space?”

EA: “where there is no
defender.”

Q: “Can you be in an open
space but behind a
defender?”

EA: "No”

Q: “Why not?”

EA: “Because the defender
can block the path of the
pass.”

Organizati
on of

Tasks

Bring all
students
in one
grid, and
ask
guestions.



Instructional and
Activity Tasks

Practice Task

> 3 v 1 keep away
> Square grids

> Cold defense

> Limit to 3 touches

Transition
Summarize the triangle
support concept

TG TULS
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Modifications

> Size of the grids

> Cold/warm/hot
defense

> Switch the one
defender by time (so
everyone does the
defense)

Individual
modifications:

> Unlimited touches
> Cold/warm/hot
defense

Teaching Cues and
Questions

Explain/demonstrate
the concept of “triangle
support”

> When the ball moves
to another teammate,
the player with red star
needs to move to
another open space to
maintain the triangle
shape and support the
ball carrier.

> The ball carrier
should always have at
least two options to
pass the ball.

Q: “how do you
support your teammate
who has the ball?”

EA: “Move to an open
space.”

Q: “Can you be behind
a defender?”

EA: “No. We need to
show a pathway for a
pass”

Organization of Tasks

@ = Defender

S
X




Instructional and Activity | Modifications Teaching Cues and Questions Organization of

Tasks Tasks
Game 2 > make the grid bigger Freeze game play when Diagram of the
> Add two goals on (easier) or smaller teacher sees teaching field setting
Game 1 (so game (harder) moments, ask questions:
becomes more > Cold (arm’s length), Q: “Are you in a space where
directional, closer to an | warm, and hot (live no defender?”
actual game) defense) defense Q: “Are you behind a defender?
> Objective of the game | > bigger (easier) or Can you see a pathway to
IS to score goals. smaller (harder) ball receive a pass?”
> Max of 3 touches Q: “Where is the triangle now?”
> Cold defense Individual modifications: | If not, ask the student to
> Position change: 1) > allow more than 3 move where she/he can
intercept and 2) ball out | touches receive a pass, and back to a
of the bounce > cold vs warm vs hot live play.
defense “Can you move to a space

where you can make a triangle
support and receive the pass?”

Transition

Assessment &
Closure
Psychomotor
Cognitive
Affective
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Questions? Comments?
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Thank you for listening!

TG T ULS

Teaching Games for Understanding




