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• Introduction of the Games Concept Approach 
(GCA) as part of the National Curriculum 
Revision in 2000.

• Part of the Thinking Schools Learning Nation 

(TSLN, 1997) movement in the education system 

at that time.

• The GCA was adapted from Bunker & Thorpe 

(1982) Teaching Games for Understanding and 

Mitchell, Oslin & Griffin (1997) Tactical Games 

Approach.

Context
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Games-Related Concepts (MOE, 2016)

Adapted from Butler, J. (1997), Mitchell, S. A., Oslin, J. L., & Griffin, L. L. (2006, 2013), & Ward, G. & Griggs, G. (2011). 



4

Games Concept Approach Structure 

GCA Structure
Situational game 1 A small-sided game with teacher-set conditions, designed to 

raise students’ awareness of a games-related problem that could 

have a technical, conceptual, or tactical focus

Questioning A teacher-facilitated question and answer session.

Developmental

Focus

Small-group activities that explore potential resolutions to the 

initial problem wherein the teacher’s role is to guide and facilitate 

students’ responses.

Situational game 2 A second small-sided game whereby the students revisit the 

initial problem and are ‘forced’ to play-out rehearsed resolutions 

through teacher-set conditions.

Closure Lesson debriefing wherein the teacher facilitates comparisons 

between situational games 1 and 2, builds understanding about 

the enhanced play, and scaffolds to other situations, including 

lessons which might follow.
Source: Children’s perspectives on conceptual games teaching: a value-adding experience by Fry, J. M., Tan, C. W. K., 

McNeill, M. C., & Wright, S. (2010).
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• Lack of facilities in schools for maximum student 

participation

- lack of indoor or covered playing space

- especially so because of the inclement 

weather

Challenges
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• Limited Teacher Capacity

- at the primary level, as not all classes were 

taught by qualified PE teachers (QPETs)

- for the QPETs, the issue was related to how 

they could represent the situational games to 

reflect the concepts, and ask related questions 

appropriately

Challenges
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• Insufficient curriculum time to cover the concepts 

to some reasonable depth for understanding and 

to provide skill practices adequately

Challenges
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• Programme for Rebuilding and Improving Existing 

schools (PRIME) and Primary Education Review 

and Implementation (PERI) Upgrading

✓Provision of Indoor Sports Hall & other facilities

Practical Developments
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Practical Developments
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Practical Developments
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• QPETs’ single-subject specialization

✓Majority of QPETs teach 100% PE

✓Revised PE Syllabus (2014-2016) to assist 

QPETs to link the game situations, questions, 

and skill development

(URL: https://www.moe.gov.sg/-

/media/files/primary/physical_education_syllabus_2014)

✓ Introduced recreational games

Practical Developments

https://www.moe.gov.sg/-/media/files/primary/physical_education_syllabus_2014
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• Increased in curriculum time from 2010

Practical Developments

Primary Secondary Pre-University

PE Curriculum 

Hours 

P1 & P2: 

2 hours per week 

P3 to P6: 

2.5 hours per week 

Sec 1 to Sec 4/5: 

2 hours per week 

Pre-U 1 to Pre-U 2/3: 

2 hours per week 
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Movement Skills & Games Concept Framework 

within Developmental Stages in Games 

Teaching and Learning (Rink, 2014)

Motor Skills & Movement Concepts Games-Related Concepts

Body

Awareness

Space

Awareness

Effort Relationship Net / barrier Striking / fielding Territorial / 

invasion

Developmental Stages in Games Teaching and Learning

Developing control of the 

object

Complex control and 

combinations of skills

Beginning offensive and 

defensive strategies

Complex game play

Physical Education Syllabus

Primary 1-2 Primary 3-4 Primary 5-6 Secondary
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Territorial-Invasion Category
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Situational Games

Refers to:

• the context of which a specific number of players 
from both teams are interacting in offence and 
defense,

• with conditions to the game played, and 

• where players in the offence and defense have 

to decide what to do (i.e., decisions) specifically 

and to translate that decision into (how to do) 

movement skills.
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Net-Barrier Category
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Striking-Fielding Category
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Recreational Games

(Secondary & Pre-University)
Game Secondary Pre-University

Badminton Singles game with 

appropriate rules

Doubles game with 

appropriate rules

Volleyball 4v4 game with appropriate 

rules

Softball 6v6 game with appropriate 

rules

Basketball 3v3 half-court game with 

appropriate rules

3v3 half-court game with 

FIBA 3x3 rules

Floorball 4v4 game without goalkeeper 

with appropriate rules

Football (soccer) 5v5 game without goalkeeper 

with appropriate rules
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Basketball Recreational Games

What to do How to do
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• MOE introduced the Assessment Resource Guide 

(ARG) (2019) to help PE specialists conducted 

formative assessment for learning in their 

teaching.

• Refer to Mr. Teng Tse Sheng (Master Teacher, 

PESTA) ‘Assessing Games Performance & 

Understanding’ presentation recorded on 19 

March 2022 (URL: http://www.tgfu.info/40th-

anniversary-webinars.html)

Future Directions
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